Lessons to Share on Teaching Grammar in Context edited by Constance Weaver
5 Aspects of Grammar to Teach p.21-23

1. Teaching concepts of subject, verb, sentence, clause, phrase, and related concepts for editing


Objectives

· To help students develop sentence sense through wide reading.

· To help students learn to punctuate sentences correctly and effectively.

Identify subjects, verbs, fragments, run-ons, comma splices.

· To help students learn to make verbs agree with their subjects.

· To help students learn conventions for punctuating subordinate clauses.

Introductory adverbial clauses, long phrases, restrictive and nonrestrictive adjectival clauses.

2. Teaching style through sentence combining and sentence generating


Objectives

· To help students combine sentences.

Coordinating clauses and phrases. Subordinating some elements. Reducing clauses to phrases.

· To help students expand their syntactic repertoire in order to write more syntactically sophisticated and rhetorically effective sentences.

Using free modifiers (especially appositives, participial phrases, and absolutes). Using structures particularly associated with exposition and argumentation, such as qualifying clauses and phrases.
3. Teaching sentence sense and style through the manipulation of syntactic elements.


Objectives

· To help students learn techniques to arrange and rearrange sentence elements for readability and effectiveness.

Moving adverbial free modifiers. Using parallel grammatical elements when appropriate. Putting free modifiers after a clause or before it, rather than between the subject and verb. Eliminating dangling modifiers by removing or reconstructing them. 

4. Teaching the power of dialects and dialects of power.


Nah.

5. Teaching punctuation and mechanics for convention, clarity, and style.


Objectives

· To help students edit for appropriateness the relevant aspects of punctuation that are not associated with the grammatical elements in the other categories.
Quotation marks, period, question mark, exclamation point, comma, semicolon, colon, apostrophe in possessives, parenthesis, and dashes.
· To help students learn to use various aspects of punctuation not only for conventional correctness but for clarity and stylistic effectiveness.

· To help students to capitalize proper nouns used in their writings and to avoid capitalizing other nouns.

Eliminating Verbs of Being p.102-105

· I am a teacher.

I teach.

I teach at Vicksburg Middle School.


I teach seventh-grade English at Vicksburg Middle School.

· I am a football player.
I play football.


I play football because smashing into my opponents relieves my stress.

Guiding Students Through Revision p.110-119
1. I compliment the writing, telling the students what they do well, always finding something to admire, even if it is simply their choice of title or topic.

2. I question the points I do not understand in their papers. These questions can address pronoun errors, as well as discrepancies in meaning. I tell my students what works and what I don’t understand.

3. I make a general observation about the entire piece—perhaps congratulations for taking a risk or a word of empathy about the subject matter. Through this process, not only are issues of content and organization addressed, but also issues of grammar, and all within the context of students’ writing.

Teaching Editing p. 123-125



Editing is

· rereading and anticipating a reader’s response

· listening for precision of language

· tightening and linking

· clarifying and sharpening

· smoothing out and reordering

· listening for pace and rhythm

· creating or refining a title

· finding ways to engage and support a reader

· anticipating a critic’s attention to detail

· noticing and correcting

Editing means making changes, when needed, to

· words: seeking words with the precision that will express exactly the meaning the writer intends

· Length: paring away redundant words and phrases or adding telling details that extend and enrich meaning

· Pacing: creating short, quickly read sentences that add emphasis or drama; adding transitions that show relationships between ideas; slowing the pace so that the reader can make connections; or untangling long convoluted sentences

· Emphasis: underlining, italicizing, boldfacing, capitalizing, or bulleting

· Spelling: using computer spell-checks and dictionaries for every word the writer isn’t sure about

· Punctuation: selecting punctuation options to clarify and to convey the desired level of formality

· Capitalization: consulting a handbook to check convention usage

· Paragraphing: indicating logical sequences and relationships between ideas

· Verb tense: creating consistency for the reader’s sake

· Person: considering whom potential readers are in order to decide how best to address them by first, second, or third person.

· Grammatical constructions: noticing and correcting lack of agreement between subjects and verbs, or between pronouns and antecedents; lack of parallel phrasing; lack of complete sentences (some computer grammar checkers will help highlight these problems)

· Visual presentation: deciding on font and point size, margins, graphics, spacing, and arrangement

Editing conferences p. 125-126


Editing Mini-lesson
· Brief, 5-10 minutes

· Teacher explains and/or demonstrates with little interaction

· Lesson presented to whole class, group, or individual

· Idea or strategy added to the “class pot” to be used as needed

· No assigned follow-up

· Topic and time determined by teacher from “kid watching”

Editing Micro-lesson

· Brief, 1-5 minutes

· Constant interaction between student and teacher

· Lesson occurs within one-to-one conversation

· Idea or strategy may be used in student’s current text

· Follow-up possible when a pattern of error is evident

· Topic and time determined by student or by teacher

Sentence Composing p.169-183 (having students mimic a sentence structure) 

(Don Killgallon Sentence Composing for High School)

Part I: Sentence Unscrambling

· was immense

· its head rising high above them

· the tyrannosaurus rex

· out of sight

· the size of a two-story building

Students reassemble the sentence parts to produce coherent sentences, one of which may—although it is not essential—duplicate the author’s original sentence.

· The tyrannosaurus rex was immense, the size of a two-story building, its head rising high above them, out of sight. (Michael Crighton, The Lost World)

-----------------------------

Sample Unscrambling Activity

Directions: The sentences below have movable parts that are underlined. Rearrange the parts to make new sentences.

Example

Tom was on his feet, shouting.

(Hal Borland, When the Legends Die)

Other arrangements:

Shouting, Tom was on his feet.

Tom, shouting, was on his feet.

1. Taran cried, his teeth chattering violently.

(Lloyd Alexander, The Book of Three)

2. The fog was blowing steadily, once every fifteen seconds.

(Ray Bradbury, The Fog Horn)

3. He sat on a rail fence, watching the night come over Gettysburg.

(Michael Shaara, The Killer Angels)

4. Slowly, filled with dissatisfaction, he had gone into his room and got into bed.

(Betsy Bars, The Summer of the Swans)

5. Alan made a business of checking his own reflection in the mirror, giving Norris time to make a clean getaway, while Keaton stood by the door, watching him impatiently.

(Stephen King, Needful Things)

Part II: Sentence Imitating

1a. Model: The dark silence was there, and the heavy shapes sitting and the little blue light burning. (Ray Bradbury, The Vintage Bradbury)

1b. Student’s imitation: The dense fog was there, and the bloody bodies dying, and the torn white flag waving.

2a. Model: There was a rhino who, from the tracks and the kicked-up mound of strawy dung, came there each night.

2b. Student’s imitation: There was also a turtle who, from the half-eaten tomato and the hole under the fence, had visited the garden that day.
-----------------------------


Sample Imitating Activity

Directions: Unscramble both lists of sentence parts to make two sentences that imitate the model. Then, imitate the model by writing your own sentence.

Model: The aftermath of the shooting was a three-ring circus, with the governor in one ring, with the prison in another, and with poor brain-blasted Percy Wetmore in the third. 

(Stephen King, The Green Mile)
Scrambled imitations

1a. 
and in the main office with busy administrators in high demand but low supply

b.
in the guidance department with loads of schedule changes

c.
was busy

d. 
in the cafeteria with huge lines

e. 
the opening day of school

Part III: Sentence Combining

1. Sentences to combine:

a. His head was aching.

b. His head was sore.

c. He forgot to light the cigarette.

Original: His head aching, his throat sore, he forgot to light the cigarette. (Sinclair Lewis, Cass Timberlane)
2. Sentences to combine:

a. Bernard was waiting outside.

b. He was waiting on the landing.

c. He was wearing three things.

d. One was a sweater.

e. It was a turtleneck.

f. It was black.

g. Another was flannels.

h. They were dirty.

i. The third thing was slippers.

Original: Bearnard, wearing a black turtleneck sweater, dirty flannels, and slippers, was waiting on the landing outside. (Brian Moore, The Lonely Passion of Judith Hearne)

------------------------

Sentence Combining Activity

Directions: Combine the set of sentences into one sentence by putting the underlined parts into the first sentence. Decide where the parts fit most smoothly into the first sentence. Add commas to punctuate the parts you insert into the first sentence. Finally, write an imitation of the sentence you produce, using your own content but the structure of that sentence.

Example

Set: The Horned King rode to the wicker baskets and thrust the fire into them. He did this before Gwydion could speak again. The Horned King was bearing a torch.

Combined: Before Gwydion could speak again, the Horned King, bearing a torch, rode to the wicker baskets and thrust the fire into them. (Lloyd Alexander, The Book of Three)

Imitation: As the hitter darted toward first base, the pitcher, aiming with precision, threw the ball to the first base player and got the ball into the sweet spot.

1. Dorothy was waiting at the front door with her own small daughter. Aunt Dorothy was tall and bony. Her daughter was Diane.

(Robert Lipsyte, The Contender)
2. There was huge moulting stuffed moose head. It was in the dining hall. It was over the stone fireplace that was never used. The moose head was something which looked somehow carnivorous.

Part IV: Sentence Expanding

Classrooms of Wonder and Wisdom by Kurtis S Meredith and Jeannie L Steele

Cooperative learning p.83-103

Jigsaw

Paired reading and paired summaries

Corners – have a divided issue. Student chooses one of mult sides, writes about it, and goes into corners for grouping, one or two spokespersons per group, everyone take notes, and make final decision and move to final corner.

Think, pair, share

Teaching Grammar in Context by Constance Weaver

Why Teach Grammar? p.7-10

	Reasons Why We Teach Grammar
	Early Research

	It is important simply because language is a supreme human achievement that deserves to be studied as such.
	“The disciplinary value which may be attributed to formal grammar is negligible” (1950). That is, research does not support the contention that the study of grammar brings about mental discipline (1960).

	It can be an important vehicle for learning to study something the way a scientist does.
	“No more relation exists between knowledge of grammar and the application of the knowledge in a functional language situation than exists between any two totally different and unrelated school subjects” (1950). In fact, one investigator found a higher correlation between achievement in grammar and mathematics than between achievement in grammar and  composition or oral language abilities (1960).

	It will help form the mind by promoting “mental discipline.”
	“The study of grammar has been justified because of its possible contribution to reading skills, but the evidence does not support this conclusion” (1950).

	It will help students score better on standardized tests that include grammar, usage, and punctuation.
	“The contribution of grammar to the formation of sentences in speech and in writing has doubtless been exaggerated” (1950).

	It will help people master another language more readily.
	“In spite of the fact that the contribution of the knowledge of English grammar to achievement in foreign language has been its chief justification in the past, the experimental evidence does not support this conclusion” (1950). It appears that “knowledge of grammar does not materially affect a student’s ability to learn a foreign language” 1960).

	It will help people master the socially prestigious conventions of spoken and/or written usage.
	“Diagramming sentences does not carry over to expressional problems [actual writing].” Indeed, “it teaches students nothing beyond the ability to diagram” (1960).

	It will help people become better users of the language, that is, more effective as listeners and speakers, and especially as readers and writers.
	


Grammar study p.12

Transformational grammar had no real effect. Sentence combining did.

Strategies p.93

Use editing workshops at least once or twice a week.

Teach mini-lessons to the entire class

Errors seen as most serious by professional and businesses in study p. 105-108

Status Marking

· Nonstandard verb forms in past or past participle: brung; had went.

· Lack of subject-verb agreement: We was; Jones don’t think it’s acceptable.

· Double negatives: There has never been no one here.

· Objective pronoun as subject: Him and Richard were the last ones hired.

Very Serious

· Sentence fragments: A fight against many opponents.

· Run-on sentences: He concentrated on his job he never took vacations.

· Noncapitalization of proper nouns: Senator brown is from new york.

· Would of instead of would have.

· Lack of subject-verb agreement: Enclosed in his file is his discharge papers.

· Insertion of comma between the verb and its complement: He cannot predict, that street crime will diminish.

· Nonparallelism: People are always impressed by her smooth manner, elegant clothes, and being witty.

· Set for sit.

Serious

· Dangling modifiers: Having argues all morning, a decision was finally reached.

· I as an objective pronoun: The army moved my husband and I last year.

· Lack of commas to set off interrupters like however: However the candidate withdrew.

· Lack of commas in a series: We direct our advertising to the young prosperous and sports-minded reader.

· Tense shifting: The difficult part is if they refused to cooperate.

· Use of a plural modifier with a single noun: These kind of error…

· Possessive apostrophe error: Our companys record…The union claims it’s rights…

Moderately Serious

· Lack of commas to set off an appositive: The President dismissed four cabinet members among them Joseph Califano.

· Inappropriate use of quote marks: My favorite quote is, “Carpe diem.”

· Object pronoun form as a predicate nominative: That is her across the street.

· Use of whoever instead of whomever.

· Failure to distinguish between among and between: The three men talked between themselves.

· Comma splices: Never reveal your weaknesses to others, they will exploit them.

· Use of they, them, or their to refer to everyone or to a person: Everyone who attends will have to pay their own expenses.

Minor or Unimportant

· Use of qualifier before unique: She is the most unique person I have ever met.

· Writing different than instead of different from: The situation is quite different than the that of previous years.

· Use of singular verb with data: The data supports her hypothesis.

· Use of colon after a linking verb: Three causes of inflation are: easy credit, costly oil, and consumer demand.

· Omission of the apostrophe in it’s: Its wonderful to see you again.

Parts to know p.120-121

· Independent clause

· Dependent clause

· Grammatical sentence, plus any clauses or phrases with it.

· Phrase

· Modifier

· Free modifier

Guidelines for the Teaching of Grammar p.141-146

1. Engage students in a lot of writing.

2. Immerse students in good literature, including literature that is particularly interesting or syntactically challenging.

3. Across the grades, reserve a thorough study of grammar for elective courses or perhaps units.

4. Teach these relative aspects of grammar within the context of students’ writing.

5. Introduce only a minimum of terminology.

6. Specifically, emphasize (as appropriate to writers’ needs) those aspects of grammar that are particularly useful in helping students revise sentences to make them more effective.

7. Also emphasize (as appropriate to writers’ needs) those aspects of grammar that are particularly useful in helping students edit sentences for conventional mechanics and appropriateness.

8. Teach needed terms, structures, and skills when writers need them, ideally when they are ready to revise at the sentence level or to edit.

9. Offer elective courses, units, or activities that allow students to discover the pleasure of investigating questions and making discoveries about language.

10. If you teach grammar as inquiry, draw not only upon traditional grammar  but upon insights from structural, transformational, and functional linguistics.

11. Become a teacher-researcher to determine the effects of your teaching of selected aspects of grammar or your students’ study of grammar as an object of inquiry and discovery.

